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“Train up a child in the way he should go: and when he is old he
will not depart from it.” — Bible.

“Why is it that we, the elder, are spared to the world, except to train
up and instruct the young? It is impossible that the gay little folks
should guide and teach themselves, and accordingly God has committed
to us who are old and experienced the knowledge which is needful for
them, and he will require of us a strict account of what we have done
with it.” — Martin Luther.

“Faith in God is the source of peace in life; peace in life is the
source of inward order; inward order is the source of the unerring
application of our powers, and this again is the source of the growth of
those powers, and of their training in wisdom; wisdom is the spring
of all human blessings.” — Pestalozzi.

“If you follow nature, the education you give will succeed without
giving you trouble and perplexity ; especially if you do not insist upon
acquirements precocious or over-extensive.” — Plato.

“It should not be claimed that there is no art or science of training
up to virtue. Remember how absurd it would be to believe that even
the most trifling employment has its rules and methods, and at the same
time, that the highest of all departments of human effort — virtue — can
be mastered without instruction and practice!"” — Cicero,
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INTRODUCTION.

LET us, like the Master, place a little child in our midst.
Let us carefully observe this child that we may learn from it
what education is; for education, in its broadest meaning,
embraces all the steps and processes by which an infant is
gradually transformed into a full grown and intelligent man.

Let us take account of the child as it is. It has a complete
human body, with eyes, hands, and feet, —all the organs of
sense, of action and of locomotion, — and yet it lies helpless
in its cradle. It laughs, cries, feels, and seems to perceive,
remember, and will. It has all the faculties of the human
being, but is without power to use them save in a merely
animal way.

In what does this infant differ from aman? Simply in being
a child. Its body and limbs are small, weak, and without
voluntary use. Its feet can not walk. Its hands have no
skill. Its lips can not speak. Its eyes see without per-
ceiving; its ears hear without understanding. The universe
into which it has come lies around it wholly unseen and
unknown.

As we more carefully study all this, two chief facts become
clear: First, this child is but a germ — it has not its destined
growth. Second, it is ignorant— without acquired ideas.

On these two facts rest the two notions of education.
(1) The development of powers. (2) The acquisition of
knowledge. The first is an unfolding of the faculties of body
and mind to full growth and strength; the second is the
furnishing of the mind with the knowledge of things — of
the facts and truths known to the human intelligence.
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Each of these two facts —the child's immaturity and its
ignorance — might serve as a basis for a science of educa-
tion. The first would include a study of the faculties and
powers of the human being, their order of development and
their laws of growth and action. The second would involve
a study of the various branches of knowledge and arts with
their relations to the faculties by which they are discovered,
developed, and perfected. Each of these sciences would
necessarily draw into sight and involve the other; just as a
study of powers involves a knowledge of their products, and
as a study of effects includes a survey of causes.

Corresponding to these two forms of educational science,
we find two branches of the art of education. The one is
the art of Zraining; the other the art of feacking. Training
is the systematic development and cultivation of the powers
of mind and body. Teaching is the systematic inculcation of
knowledge.

As the child is immature in all its powers, it is the first
business of education, asan art, to cultivate those powers, by
giving to each power regular exercise in its own proper
sphere, till, through exercise and growth, they come to their
full strength and skill. This training may be physical, mental,
or moral, according to the powers trained, or the field of their
application.

As the child is ignorant, it is equally the business of educa-
tion to communicate knowledge. This is properly the work
of teaching. Butas it is not expected that the child shall
acquire at school all the knowledge he will need, nor that he
will cease to learn when school instruction ceases, the first
object of teaching is to communicate such knowledge as may
be useful in gaining other knowledge, to stimulate in the pupil
the love of learning, and to form in him the habits of
independent study.

These two, the cultivation of the powers and the com-
munication of knowledge, together make up the teacher's
work. All organizing and governing are subsidiary to this
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twofold aim. The result to be sought is a full grown physi-
cal, intellectual, and moral manhood, with such intelligence
as is necessary to make life useful and happy, and as will fit
the soul to go on learning from all the scenes of life and from
all the available sources of knowledge.

These two great branches of educational art, — training and
teaching, — though separable in thought, are not separable in
practice. We can only train by teaching, and we teach best
when we train best. Training implies the exercise of the
powers to be trained ; but the proper exercise of the intellect-
ual powers is found in the acquisition, the elaboration, and
the application of knowledge.

There is, however, a practical advantage in keeping these
two processes of education distinct before the mind. The
teacher with these clearly in view will watch more easily
and estimate more intelligently the real progress of his pupils.
He will not, on the one side, be content with a dry daily
drill which keeps his pupils at work as in a tread-mill, without
any sound and substantial advance in knowledge ; nor will he,
on the other side, be satisfied with cramming the memory
with useless facts or empty names, without any increase of the
powers of thought and understanding. He will carefully note
both sides of his pupils’ education — the increase of power
and the advance in knowledge — and will direct his labors
and select the lessons with a wise and skillful adaptation to
secure both of the ends in view.

This statement of the two sides of the science and art of
education brings us to the point of view from which may be
clearly seen the real aim of this little volume. That aim is
stated in its title— THE SEVEN LAws OF TEACHING. Its
object is to set forth, in a certain systematic order, the
principles of the art of teaching. Incidentally it brings into
view the mental faculties and their order of growth. But it
deals with these only as they need to be considered in a clear
discussion of the work of acquiring knowledge.
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As the most obvious work of the school-room is that of
learning lessons from the various branches of knowledge, so
the work of teaching —the work of assigning, explaining,
and hearing these lessons —is that which chiefly occupies
the time and attention of the school-master or instructor.
To explain the laws of teaching will, therefore, seem the
most direct and practical way to instruct teachers in their art.
It presents at once the clearest and most practical view of
their duties, and of the methods by which they may win
success in their work. Having learned the laws of teaching,
the teacher will easily master the philosophy of training.

The author does not claim to have expounded the whole
Science of Education, nor to have set forth even the whole
Art of Teaching. This would require a systematic study of
each mental faculty, and of the relation of each to every
branch of knowledge, both of sciences and arts. But if he
has succeeded in grouping around the Seven Factors, which
are present in every act of true teaching, the leading princi-
ples and rules of the teaching art, so that they can be seen
in their natural order and connections, and can be methodi-
cally learned and used, he has done what he wished to do.
He leaves his offering on the altar of service to God and his
fellow-men.



THE SEVEN LAWS OF TEACHING.

CuaPTER 1.

THE LAWS OF TEACHING.

1. Teaching has its natural laws as fixed
as the laws of circling planets or of growing
organisms. Teaching is a process in which
definite forces are employed to produce definite
effects, and these effects follow their causes as
regularly and certainly as the day follows the
sun. What the teacher does, he does through
natural agencies working out their natural effects.
Causation is as certain, if not always as clear,
in the movements of mind as in the motions
of matter. The mind has its laws of thought,
feeling, and volition, and these laws are none
the less fixed that they are spiritual rather than
material.

2. To discover the laws of any process,
whether mental or material, makes it possible
to bring that process under the control of him who
knows the law and can command the conditions.
He who has learned the laws of the electric
currents may send messages through the ocean;
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and he who has mastered the chemistry of the
sunbeam may make it paint him portraits and
landscapes. So he that masters the laws of
teaching may send knowledge into the depths
of the soul, and may impress upon the mind
the images of immortal truth. He who would
gain harvests must obey nature’s laws for the
growing corn; and he who would teach a child
successfully must follow the laws of teaching,
which are also laws of the mental nature.
Nowhere, in the world of mind or in the world
of matter, can man produce any effects except
as he employs the means on which those effects
depend. He is powerless to command nature’s
forces except as, by design or by chance, he
obeys nature’s laws,

What is Teaching?

3. Teaching, in its simplest sense, is the
communication of knowledge. This knowledge
may be a fact, a truth, a doctrine of religion,
a precept of morals, a story of life, or the
processes of an art. It may be taught by the
use of words, by signs, by objects, by actions,
or examples; and the teaching may have for
its object instruction or impression —the training
of mind, the increase of intelligence, the im-
plantation of principles, or the formation of
character ; but whatever the substance, the mode,
or the aim of the teaching, the act itself, funda-
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mentally considered, is always substantially the
same: it is a communication of knowledge. It
is the painting in another’s mind the mental
picture in one’s own — the shaping of a pupil’s
thought and understanding to the comprehension
of some truth which the teacher knows and
wishes to communicate. Further on we shall
see that the word communication is used here,
not in the sense of the transmission of a mental
something from one person to another, but rather
in the sense of helping another to reproduce
the same knowledge, and thus to make it common
to the two. '

The Seven Factors.

4. To discover the law of any phenomenon,
we must subject that phenomenon to a scientific
analysis and study its separate parts. If any
complete act of teaching be so analyzed, it will
be found to contain seven distinct elements or
factors: (1) two actors — a teacher and a learner;
(2) two mental factors —a common language or
medium of communication, and a lesson or truth to
be communicated ; and (3) three functional acts
or processes —that of the teacher, that of the
learner, and a final or finishing process to test
and fix the result.

5. These are essential parts of every full and
complete act of teaching. Whether the lesson be
a single fact told in three minutes or a lecture
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occupying as many hours, the seven factors are
all there, if the work is entire. None of them
can be omitted, and no other need be added. No
full account of the philosophy of teaching can be
given which does not include them all, and if
there is any true science of teaching, it must lie
in the laws and relations of these seven elements
and facts. No true or successful art of teaching
can be found or contrived which is not based upon
these factors and their laws.

6. To discover their laws, let these seven
factors be passed again in careful review and
enumeration, as follows : (1) a teacher ; (2) alearner;
(3) a common language or medium of communica-
tion ; (4) a lesson or truth ; (5) the teacher’s work ;
(6) the learner’s work ; (7) the review work, which
ascertains, perfects, and fastens the work done.
Is it not obvious that each of these seven must
have its own distinct characteristic, which makes it
what it is? Each stands distinguished from the
others, and from all others, by this essential char-
acteristic, and each enters and plays its part in the
scene by virtue of its own character and function.
Each is a distinct entity or fact of nature. And
as every fact of nature is the product and proof
of some law of nature, so each element here
described has its own great law of function or
action, and these taken together constitute the
SEVEN Laws oF TEACHING.

7. It may seem trivial to so insist upon all
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this. Some will say: “ Of course there can be no
teaching without a teacher and a pupil, without a
language and a lesson, and without the teacher
teaches and the learner learns; or, finally, without
a proper review, if any assurance is to be gained
that the work has been successful and the result
is to be made permanent. All this is too obvious
to need assertion.” So also is it obvious that
when seeds, soil, heat, light, and moisture come
together in proper measure, plants are produced
and grow to the harvest; but the simplicity of
these common facts does not prevent their hiding
among them some of the profoundest and most
mysterious laws of nature. So, too, a simple act
of teaching hides within it some of the most
potent and significant laws of mental life and
action.

The a;yws Stated.
8. These laws arfe not obscure and hard to

reach. They are so-simple and natural that they
suggest themselves almost spontaneously to any
one who carefully notes the facts. - They lie
imbedded in the simplest description that can be
given of the seven elements named, as in the
following : — .

(1) A teacker must be one who KNows the
lesson or truth to be taught.

(2) A learner is one who ATTENDs with interest
to the lesson given,



6 The Seven Laws of Teaching.

(3) The Janguage used as a MEDIUM between
teacher and learner must be coMMoN to both.

(4) The lesson to be learned must be explicable
in the terms of truth already known by the
learner — the UNKNOWN must be explained by
the KNOWN.

(5) Teacking is AROUSING and USING the pupil’s
mind to form in it a desired conception or thought.

(6) Learning is THINKING into one’s own UNDER-
STANDING a new idea or truth.

(7) The test and proof of teaching done — the
finishing and fastening process —must be a
RE-VIEWING, RE-THINKING, RE-KNOWING, and RE-
PRODUCING of the knowledge taught.

The Laws Stated as Rules.

9. These definitions and statements are so
simple and obvious as to need no argument or
proof ; but their force as fundamental laws may be
more clearly seen if stated as rules for teaching.
Addressed to the teacher, they may read as
follows : —

I. Know thoroughly and familiarly the lesson
you wish to teach; or, in other words, teach from'*
a full mind and a clear understanding.

II. Gain and keep the attention and interest
of the pupils upon the lesson. Refuse to teach"
without attention.

III. Use words understood by both teacher
and pupil in the same sense —language clear
and vivid alike to both.
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IV. Begin with what is already well known to
the pupil in the lesson or upon the subject, and
proceed to the unknown by single, easy, and
natural steps, letting the known explain the
unknown, '

V. Use the pupil’s own mind, exciting his self-
activities. Keep his thoughts as much as possible
ahead of your expression, making him a discoverer
of truth.

VI. Require the pupil to reproduce in thought
the lesson he is learning — thinking it out in its
parts, proofs, connections, and applications till he
can express it in his own language.

VII. Review, review, REVIEW, reproducing cor-
rectly the old, deepening its impression with new
thought, correcting false views, and completing
the true.

Essentials of Successful Teaching.

10. These rules, and the laws which they cut-
line and presuppose, underlie and govern all suc-
cessful teaching. If taken in their broadest
meaning, nothing need be added to them ; nothing
can be safely taken away. No one who will
thoroughly master and use them need fail as a
teacher, provided he will also maintain the good
order which is necessary to give them free and
undisturbed action. Disorder, noise, and con-
fusion may hinder and prevent the results desired,
just as the constant disturbance of some chemical
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elements forbids the formation of the compounds
which the laws of chemistry would otherwise
produce. Good order is a condition precedent to
good teaching.

11. Like all the great laws of nature, these
laws of teaching will seem at first simple facts,
so obvious as scarcely to require such formal
statement, and so plain that no explanation can
make clearer their meaning. But, like all funda-
mental truths, their simplicity is more apparent
than real. Each law varies in applications and
effects with varying minds and persons, though
remaining constant in itself; and each stands
related to other laws and facts, in long and wide
successions, till it reaches the outermost limits of
the science of teaching. Indeed, in a careful
study of these seven laws, to which we shall pro-
ceed in coming chapters, the discussion will reach
every valuable principle in education, and every
practical rule which can be of use in the teacher’s
work.

12. They cover all teaching of all subjects and
in all grades, since they are the fundamental con-
ditions on which ideas may be made to pass from
one mind to another, or on which the unknown
can become known. They are as valid and use-
ful for the college professor as for the master of a
common school ; for the teaching of a Bible truth
as for instruction in arithmetic. In proportion as
the truth to be communicated is high and difficult
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to be understood, or as the pupils to be instructed
are young and ignorant, ought they to be carefully
followed. .
13. Doubtless there are many successful
teachers who never heard of these laws, and who
do not consciously follow them ; just as there are
people who walk safely without any theoretical
knowledge of gravitation, and talk intelligibly
without studying grammar. Like the musician
who plays by ear, and without knowledge of notes,
these ““ natural teachers,” as they are called, have
learned the laws of teaching from practice, and
obey them from habit. It is none the less true
that their success comes from obeying law, and
~not in spite of laws. They catch by intuition the
secret of success, and do by a sort of instinct
what others do by rule and reflection. A careful
study of their methods would show how closely
they follow these principles; and if there is any
exception it is in the cases in which their wonder-
ful practical mastery of some of the rules — usually
the first three —allows them to give slighter heed
to the others. To those who do not belong to this
class of “natural teachers,” the knowledge of these
laws is of vital necessity.

Skill and Enthusiasm.

14. Let no one fear that a study of the laws of
teaching will tend to substitute a cold, mechanical
sort of work for the warm-hearted, enthusiastic
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teaching so often admired and praised. True skill
kindles and keeps alive enthusiasm by giving it
success where it would otherwise be discouraged
by defeat. The true worker’s love for his work
grows with his ability to do it well. Even enthu-
siasm will accomplish more when guided by intel-
ligence and armed with skill, while the many who
lack the rare gift of an enthusiastic nature must
work by rule and skill or fail altogether.

15. Unreflecting superintendents and school-
boards often prefer enthusiastic teachers to those
who are simply well educated or experienced.
They count, not untruly, that enthusiasm will ac-
complish more with poor learning and little skill
than the best trained and most erudite teacher
who has no heart in his work, and who goes
through his task without zeal for progress and
without care for results. But why choose either
the ignorant enthusiast or the educated sluggard ?
Enthusiasm is not confined to the unskilled and
the ignorant, nor are all calm, cool men idlers.
Conscience and the strong sense of right and duty
often exist where the glow of enthusiasm is un-
known or has passed away. And there is an
enthusiasm born of skill—a joy in doing what
one can do well —that is far more effective, where
art is involved, than the enthusiasm born of vivid
feeling. The steady advance of veterans is far
more powerful than the mad rush of raw recruits.
The world’s best work, in the schools as in the
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_shops, is done by the calm, steady, persistent
efforts of skilled workmen who know how to keep
their tools sharp, and to make every effort reach its
mark. No teacher perhaps ever excelled Pestalozzi
in enthusiasm, and few have ever personally done
poorer work.

16. But the most serious objection to systematic
teaching, based on the laws of teaching, comes
from Sunday-school men, pastors and others, who
assume that the principal aim of the Sunday-school
is to impress and convert rather than to instruct;
and that skilful teaching, if desirable at all, is much
less important than warm appeals to the feelings
and earnest exhortations to the conscience. No
one denies the value of such appeals and exhorta-
tions, nor the duty of teachers, in both day-schools
and Sunday-schools, to make them on all fit oppor-
tunities. But what is to be the basis of the Sunday
teacher’s appeals, if not the truths of Scripture?
What religious exhortation will come home with
such abiding power as that which enters the mind
with some clear Bible truth, some unmistakable
“Thus saith the Lord,” in its front? What
preacher wins more souls than Moody with his
open Bible ever in hand? What better rule for
teacher or pupil than the Master’s “Search the
Scriptures”? What finer example than that of
Paul who “reasoned” with both prejudiced Jews
and caviling Greeks “out of the Scriptures”?
If the choice must be between the warm-hearted
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teacher who simply gushes appeals, and the cold-
hearted who stifles all feeling by his icy indifference,
give me the former by all odds; but why either?
Is there no healthful mean between steam and ice
for the water of life? Will the teacher whose
own mind glows with the splendid light of divine
truths, and who skillfully leads his pupils to a clear
vision of the same truths, fail in inspirational
power? Is not the divine truth itself — the very
Word of God —to be credited with any power to
arouse the conscience and convert the soul ?

17. These questions may be left to call forth
their own inevitable answers. They will have met
their full purpose if they repel this disposition to
discredit the need of true teaching-work, in Sun-
day-schools as well as in common schools ; and if
they convince Sunday-school leaders that the great
natural laws of teaching are God's own laws of
mind, which must be followed as faithfully in
learning his Word as in studying his works.

A Word to Teachers.

18. Leaving to other chapters the full discussion
of the meaning and philosophy of these seven
laws, we. only add here the exhortation to the
teacher, and especially to the Sunday-school
teacher, to give them the most serious attention.
Sitting before your class of veiled immortals, how
often have you craved the power to look into the
depths of those young souls, and to plant there
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with sure hand some truth of science or some
grand and life-giving belief of the gospel? How
often have you tried your utmost, by all the meth-
ods you could devise, to direct their minds to the
deep truths and facts of the Bible lesson, and
turned away, almost in despair, to find how power-
less you were to command the mental movement
and to secure the spiritual result? No key will
ever open to you the doors of those chambers in
which live your pupils’ souls; no glass will ever
enable you to penetrate their mysterious gloom.
But in the great laws of your common nature lie
the electric lines by which you may send into each
little mind the thought fresh from your own, and
awaken the young heart to receive and embrace it.
He who made us all of kindred nature settled the
spiritual laws by which our minds must communi-
cate, and made possible that art of arts which
passes thought and truth from soul to soul

19. Remark. In the discussion of these laws
there will necessarily occur some seeming repeti-
tions. They are like seven hill-tops of different
height scattered over a common territory. As we
climb each in succession, many points in the land-
scapes seen from their summits will be found
included in different views, but it will be always in
a new light and with a fresh horizon. The truth
that is common to two or more of these laws will
be found a mere repetition. New groupings will
show new relations and bring to light for the care-
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ful student new aspects and uses. The repetitions
themselves will not be useless, as they will serve to
emphasize the most important features of the art
of teaching, and will impress upon the younger
teachers those principles which demand the most
frequent attention.
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THE LAW OF THE TEACHER.

1. The universal reign of law is the central
truth of modern science. No force in man or
nature but works under the control of law; no
effect in mind or matter but is produced in con-
formity with law. The simplest notion of natural
law is that nature remains forever uniform in its
forces and operations. Causes compel their effects,
and effects obey their causes, by irresistible laws.
Things are what they are by reason of the laws of
their being, and to learn the law of any fact is to
learn the deepest truth we can know about it.
This uniformity of nature is the basis of all science
and of all practical art. In mind and in matter the
reign of unvarying laws s the primal condition of any
true science. The mind, indeed, has its freedoms,
but among these there is found no liberty to produce
effects contrary to laws. The teacher is therefore
as much the subject of law as the star that
shines or the ship that sails. Many qualifications
are easily recognized as important to the teacher’s
position and work; and if all the requirements
popularly sought for could be obtained, the teacher
would be a model man or woman; perfect in
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manners, pure in morals, unerring in wisdom, just
in judgment, loving in temper, firm in will, tireless
in work, conscientious in word and deed, a genius
in learning, an angel in charity, an incarnate
assemblage of impossible excellencies. Certainly,
good character and rare moral qualities are desira-
ble in an instructor of the young, if not for his
actual work, at least to prevent harm from his
example ; but if, one by one, we dismiss from our
catalogue of needful qualifications for the work of
teaclring those not absolutely indispensable, we
shall find ourselves obliged to retain at last, as
necessary to the very notion of teaching, a knowl-
edge of the branches to be taught.

The Law of the Teacher, then, — the law which
limits and describes him, —is this:—

The teacher must know that which he would teach.

Philosophy of the Law.

2. It seems too simple for proof that one can
not teach without knowledge. How can something
come out of nothing, or how can darkness give
light? To affirm this law seems like declaring a
truism ; but deeper study shows it to be a funda-
mental truth —the very law of the teacher’s action
and being as a teacher. No other characteristic
or qualification is so fundamental and essential
The law will reveal a deeper truth if we reverse
its terms and read: What the feacker knows ke
must teack. There is an inborn need and desirein
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man for expression. It is the instinctive impulse
to tell in some way, by word or action, our thoughts
and emotions so soon as they become vivid and
intense enough. It is the teaching passion.
“While I was musing the fires burned : then spake
I with my tongue.” Other motives and impulses
may mingle and aid, but this is primary and funda-
mental. The hot heart —hot with visions and
discovered truth — forces speech, or teaching
which is better than speech.

3. The word xNow stands central in the law
of the teacher. Knowledge is the material with
which the teacher works, and the first reason of
the law must be sought in the nature of knowl-
edge. What men call knowledge is of all degrees,
from the first dim glimpse of a fact or truth to
the full and familiar understanding of that fact or
truth in all its parts and aspects —its philosophy,
its beauty, and its power. (1) We may know a
fact so faintly as merely to recognize it when an-
other tells it ; (2) we may know it in such degree
as to be able to recall it for ourselves, or to describe
it in a general way to another; (3) better still, we
may so know it that we can readily explain, prove,
and illustrate it; or (4), mounting to the highest
grade of knowledge, we may so know and vividly
see a truth in its deeper significance and wider
relations that its importance, grandeur, or beauty
impresses and inspires us. History is history only
to him who thus reads and knows it ; and Scripture
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is Holy Writ only when seen by this inner light.
It is this last form of knowledge which must be
read into the law of the true teacher.

4. It is not affirmed that no one can teach with-
out this fulness of knowledge; nor is it true that
every one who knows his lessons thus thoroughly
will teach successfully. But imperfect knowing
must make imperfect teaching. What a man does
not know he can not teach, or, if he teaches, can
not know that he teaches. But the law of the
teacher is only one of the laws of teaching. Fail-
ure may come from the violation of other condi-
tions as well as from neglect of this. So, too,
success may come from obedience to other laws.
A poor, illiterate mother may so inspire the ambi-
tion of her boy that he will work out his lessons
from a book without a teacher. Many a teacher
can do little more than to study up the lesson of
the day, and may use that skillfully to set his
pupils to work; but teaching must be uncertain
and limping with such limitations of knowledge.

5. A truth can be fully seen only in the light
of other truths. It is known by its resemblances.
A fact which is only partly known never reveals
its thousand beautiful analogies to other facts. It
stands alone, beclouded and barren — half fact and
half phantom. The eye catches no fine resem-
blances, and the understanding finds no fruitful
rclations, linking it to the great body of truth.
The.imagination looks in vain for the light of some




The Law of the Teacker. 19

rich and beautiful simile to transfigure the truth
seen only in dim outline, or known only in shape-
less and imperfect fragments. Only amid facts
vividly seen, and among truths clearly and splen-
didly conceived, are to be discovered the images
of grander facts and the shadowy forms of wider
truths. The power of illustration—that chief and
central power in the teacher’s art—comes only
out of clear and familiar knowledge. The unknow-
ing teacher is the blind trying to lead the blind
with only an empty lamp to light the way.

6. Take the common facts taught in the geog-
raphies of the schools, —the roundness of the
earth, the extent of oceans and continents, moun-
tains, rivers, and peopled states and cities, — how
tame and slight in interest as known to the half-
taught teacher and his pupils; but how grand and
imposing as seen by the great astronomers, geolo-
gists, and geographers — the Herschels, Danas,
and Guyots! To these appear in vision the long
processions of age-filling causes and revolutions
which have not only given shape to this enormous
globe, but have peopled the boundless universe
with countless millions of similar and still grander
spheres — causes which yet move and work in the
ceaseless march of suns and systems, in the per-
petual roll of the earth’s revolutions, in the swing
of tides, the sweep of winds and storms, the flow
of rivers, the slow heave of the continents, the
incessant climatic changes and deasons, and in all
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the various births, growths, and decays of nature
and mankind. To such teachers geography is but
a chapter in the science and history of the uni-
verse, borrowing light and meaning from all that
goes before or follows. So, too, the great texts
and truths of Holy Writ : how meager in meaning
to the careless reader and the unstudious teacher!
but how brilliant and burning with divine fact and
truths to him who brings to its study the converg-
ing lights of history, science, and experience !

7. But the law of the teacher goes deeper still.
Truth must be clearly understood before it can be
vividly felt. Only the true scholars in any science
grow enthusiastic over its glories and grandeurs.
It is the clearness of their mental vision which
" inspires the wonderful eloquence of the poet and
orator, and makes them the born teachers of their
race. It was Hugh Miller, the deep-read geologist,
whose trained eye deciphered, and whose eloquent
pen recorded, “The Testimony of the Rocks.”
Kepler, the great astronomer, grew wild as the
mysteries of the stars unrolled before him, and
Agassiz could not afford time to lecture for moncy
while absorbed in the deep study of the old dead
fishes of an ancient world. He must ever be a
cold and lifeless teacher who only half knows the
lessons he would teach; but he whose soul has
caught fire from the truths which he carries, glows
with a contagious enthusiasm and unconsciously
inspires his pupils with his own deep interest.
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“ Much learning doth make thee mad,” said the
half-startled Festus, as Paul, the great apostle, told
with irrepressible warmth the story so vivid in his
remembrance, so fresh in his feeling.

8. This earnest feeling of truths clearly and
grandly conceived is the very secret of the earnest-
ness and enthusiasm so much praised and admired
in teacher and preacher. Even common truths
become transformed and grand in the mind and
heart of such a teacher. History turns to a living
panorama ; geography swells out into great conti-
nental stretches of peopled kingdoms ; astronomy
becomes the marshaled march of shining worlds
and world-systems, and Bible truths grow sublime
as with the felt presence of Deity. How can the
teacher’s manner fail to be earnest and inspiring
when his matter is so rich with radiant reality ?

9. While knowledge thus thoroughly and famil-
iarly known rouses into higher action all the
powers of the teacher, it also gives him the unfet-
tered command and use of those powers. Instead
of the hurry and worry of one who has to glean
from the text-book each moment the answers to
the questions he has asked, he who knows his
lesson as he ought is at home, on familiar ground,
and can watch at ease the efforts of his class and
direct with certainty the current of their thoughts.
He is ready to recognize and interpret their first
faint glimpses of the truth, to remove the obsta-
cles from their path, and to aid and encourage
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their struggling search by the skillful hint -which
flashes a half-revealing light into the too thick
darkness.

10. A teacher’s ready and evident knowledge
helps to give the pupil needed confidence. We
follow with eager expectation and delight the
guide who shows thorough knowledge of the field
we wish to explore, but we drag reluctantly and
without interest after an ignorant and incompe-
tent leader. Children instinctively object to
being taught by one whom they have found to be
ignorant or unready in their lessons, just as sol-
diers refuse to follow an incompetent commander.
Nor is this all. As the great scholars, the New-
tons, the Humboldts, and the Huxleys kindle pub-
lic interest in the sciences which lend them their
renown, so the ripe knowledge of the well-prepared
teacher awakens in his class the active desire to
know more of the studies in which he is profi-
cient. Science and religion are never so attract-
ive as when seen through a living scholar or
Christian. And yet it must be confessed that the
ability to inspire pupils with a love of study is
sometimes lacking even where great knowledge is
possessed ; and this lack is fatal to all successful
teaching, especially among young pupils. Better
a teacher with limited knowledge but with this
power to stimulate his pupils than a very Agassiz
without it. The cooped hen may by her encourag-
ing cluck send forth her chickens to the fields she
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can not herself explore; but sad the fate of the
brood if they remain in the coop while she goes
abroad to feed.

11. Such is the profound philosophy, the wide
and generous meaning, of this first great law of
teaching. Thus understood, it clearly portrays the
splendid ideal which no one except the Great
Teacher ever fully realized, but which every true
teacher must more or less nearly approach. It
defines with scientific certainty the forces with
which the successful teacher must go to his work.
From the mother teaching her child to talk, to the
highest teacher of science, the orator instructing
listening senates, and the preacher teaching great
congregations, this law knows no exceptions and
allows no successful violations. It affirms every-
where, the teacher must know that whick he wounld
teack. Out of this one fundamental law must
arise every practical rule to guide the teacher in
preparing for his work.

Rules for Teachers.

12. Among the rules which arise out of the
Law of the Teacher, the following are the most
important : —

(1) Prepare each lesson by fresh study. Last
year’s knowledge has necessarily faded somewhat.
Only fresh conceptions warm and inspire us.

(2) Seek in-the lesson its analogies and like-
nesses to more familiar truths. In these lie the
illustrations by which it may be taught to others.
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(3) Study the lesson till its thoughts take shape
in familiar language. The final proof and product
of clear thought is clear speech.

(4) Find the natural order and connection of
the several facts and truths in the lesson. In
every science there is a natural path of ascent,
from its simplest notions to its sublimest outlooks.
So, too, in every lesson. The temple of truth is
not a jumbled mass of disjointed facts.

(5s) Seek the relation of the lesson to the
lives and duties of the learners. The practical
value of truth lies in these relations.

(6) Use freely all aids, but never rest till the
truth rises clear before you as a vision seen by
your own eyes.

(7) Ask for a// the facts and views of a subject,
but be sure to master some. Better to know one
truth well than to know a hundred imperfectly.

(8) Have a time for the study of each lesson,
and, if possible, some days in advance of the teach-
ing. All things help the duty done on time, but
all things hinder or hurry the duty out of time.
The mind keeps on studying the lesson learned in
advance, and gathers fresh interest and illustra-
tions.

(9) Have a plan of study, but study beyond the
plan. I once suggested as an artificial but helpful
plan for the study of a Bible lesson the letters of
the word BIBLE. B — Book in which the lesson
is found, with its date, author, object, and contents
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or scope. I—Intention of the lesson; the in-
cluded facts, and the interpretation of those facts.
B — Blessings and Benefits to be gained from the
lesson. L — Losses likely to follow from a failure
to learn and obey. E — Examples, Experiences,
and Exhortation. Let the teacher address each
point as a question to his own mind, and think till
he gets an answer —and an answer that is true.
The three questions What? How? and Why?
afford a more perfect mnemonic, calling for more
scientific research and applying to all branches of
knowledge.

(10) Do not deny yourself the help of good
books on the subject of the lessons. Buy, borrow,
or beg, if necessary, but get the help of the best
scholars and thinkers, enough at least to set your
own thoughts going; but do not read without
deep and original thinking. If possible, talk your
lesson over with an intelligent friend. Collision
often brings light. In the absence of these aids,
write your views. The nib of the pen digs deep
into the mines of truth. Expressing thought
often clears it of its dross and obscurities.

Violations and Mistakes.

13. The discussion would be incomplete without
some notice of the frequent violations of the law.
Some one has said: “ The sgcret of success is to
make no mistakes.” Certain it is that the best
teacher may spoil his most careful and earnest
work by some small and careless blunder.
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(1) The very ignorance of his pupils often tempts
the teacher to neglect all preparation and study.
He thinks that at any rate he will know much
more of the lesson than the children can, and
counts that he will find something to say about it,
or that at worst his ignorance will pass unnoticed.
A sad mistake, and often costing dear! Some
bright or studious pupil is almost sure to discover
the cheat, and henceforth that teacher’s credit
with his class is gone.

(2) Some teachers assume that it is the pupils’
work, not theirs, to study the lesson; and that
with the aid of the book in hand, they will easily
enough be able to ascertain if the children have
done their duty. Better let one of the pupils who
knows his lesson examine the others, and sit by as
a learner, rather than discourage study by your
too evident ignorance and indifference.

(3) Others look hastily through the lesson, and
conclude that though they have not mastered it,
nor perhaps one thought in it, they have gathered
enough to fill the brief hour, and they can, if need-
ful, eke out the little they know with random talk
or story. Or, lacking time or heart for any prep-
aration, they carelessly dismiss all thought of
teaching, fill the hour with such exercises as may
occur to them, and hope that, as the Sunday-school
is a good thing, the ghildren will get some good
from mere attendance.

(4) A more serious fault is that of those who,
failing to find anything in the lesson, try to graft
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something upon it, and make it a mere cart to
carry their own fancies on.

(s) There is a meaner, if not also a more mis-
chievous, wrong done by the teacher who seeks to
conceal his lazy ignorance by some pompous pre-
tence of learning, hiding his lack of knowledge by
an array of high-sounding words beyond the com-
prehension of his pupils, uttering solemn plati-
tudes in a wise tone, or claiming extensive study
and profound information which he has not the
time to lay properly before them. Who has not
seen or heard all these shams practised upon
children?

Thus a majority, perhaps, of teachers go to their
work either wholly without the requisite knowl-
edge, or only partly prepared for their task. They
go like messengers without a message, and all
wanting in that power and enthusiasm which fresh
truth alone can give; and so the grand fruits we
look for from this great army of workers seem
long in coming, if not beyond hope. Let this first
great fundamental law of teaching be thoroughly
obeyed, or even as fully as the circumstances of
our teachers will permit, and there will come to
our schools an attractive charm which would at
once increase their numbers and double their use-
fulness. The school-rooms, now so often dark and
dull, would glow as with a living light, and teach-
ers and pupils, instead of dragging to their weary
task, would hasten to their meeting as to a joyous
feast.




Cuarrer II1.

THE LAW OF THE LEARNER.

1. Passing from the side of the teacher to the
side of the pupil, our next inquiry is for the Law
of the Learner. Here the search must be for that
one characteristic, if there be such, which divides
and differentiates the learner from other persons
—for that essential element which makes the
learner a learner. Let us place before us the suc-
cessful scholar, and note carefully whatever is
peculiar and essential in his action and attributes.
His intent look, his absorhbed manner, his face full
of eager action or of profound study,—all these
are but so many signs of deep interest and active
attention. This interest and attention, the insep-
arable parts of one mental state, make up the
essential attribute of every true learner. The
very power to learn lies in this interested atten-
tion. It is the one essential condition on which
all learning is possible. It constitutes, therefore,
the natural law of the learner, and may be stated
in preceptive form as follows : —

The learner must attend with interest to the fact
or truth to be learned.
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2. The law thus stated will seem as trite as a
common truism, but it is as really profound as it is
seemingly simple. The plainest proof of its truth
lies in the readiness with which every one will
admit it. Its real depth can only be found by
careful study.

Attention Described.

3. Avoiding as much as possible all metaphysi-
cal discussion, we may describe attention as a
mental attitude—the attitude in which the
thought-power is actively bent toward, or fast-
ened upon, some object of thought or percep-
tion. It is an attitude, not of ease and repose,
but of effort and exertion. It means not merely
position and direction, but action. It is the
will-power marshaling all the faculties of the
mind for some expected onset, or holding them
with steady front in the midst of conflict and
activity. It may be seen in the man who, stand-
ing with idle, vacant stare, gazing at nothing, is
suddenly aroused by some sight or sound. At
once a light comes into the eye, the look becomes
alert, and the mind is put into conscious action.
There is a felt strain of the thinking faculty, as
of an appetite hungering for its food —an intent
fastening of the intellect upon its chosen objects.
This aroused activity of the mind — this awakened
attitude of mental power, poised and eager for its
work — we call ATTENTION.
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Compelled and Attracted Attention.

4. We may somewhat loosely divide attention
into two classes: compelled and attracted. The
first is given by an effort of the will, in obedience
to some command of authority, or call of irksome
duty ; the second springs from desire, and is given
without conscious effort and with eager delight.
The first is cold, mechanical, and powerless ; it is
the child studying its lesson as a task, with slight
interest and no pleasure. The second is living
and full of power, the mind eager to grasp and
possess its object. It is that of the boy reading a
story full of wonder and delight. Compelled
attention in adults is dull and dogged; in little
children it is partial even when possible. Gener-
ally it is not attention at all. The face may take
on the look of attention, but the mind wanders to
more winsome objects. It learns to hate lessons
as slaves hate labor. Attracted attention is men-
tal power alert with desire and eager for gratifica-
tion. It is mental hunger seeking its food, and
delighting itself as at a feast. Unconscious of
exertion, it gathers strength from its efforts, and
scarcely knows fatigue.

5. Compelled attention is short-lived and easily
exhausted. Its very painfulness wearies the
powers of body and mind. If urged too far, its ten-
sion breaks, and the child yawns and even sleeps
with exhaustion, or cries with pain and anger.
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Attracted attention, on the other hand, is full of
power and endurance. Its felt interest calls dor-
mant energies into play, and the pleasure given by
its efforts seems to refresh rather than weary the
mind. The boy forced to study what he does not
like feels thoroughly tired in half an hour. Give
him now a story which he enjoys, and he will read
without a sign of weariness for two or three hours
Jlonger, till the tired body rebels, and will not sit
still any longer.

6. At times in the outset of a lesson or of a
subject, there may seem a need of securing the
attention of the class or of some members of it
by a gentle compulsion, an appeal to the sense of
duty, or other like means; but the effort in such
case should be made to transform this compelled
attention into that which is fuller of spontaneity
and power. We may be obliged to lift a sleepy child
to his feet by main strength, but unless we can
waken him soon to walk by himself, his progress
will be slow and small. The same holds true in
mental movements.

~ Degrees of Attention.

7. These two classes of attention melt into each
other by almost insensible degrees. The com-
pelled sometimes rises into true or attracted atten-
tion by some kindling of interest in the subject;
and not unfrequently the latter sinks into the
former with the disappearance of novelty in the
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lesson. Of these degrees or grades in attention,
the first and lowest is that in which the physical
senses, the eye and ear especially, are lent to the
teacher, and the mind almost passively receives
what the teacher is able to impress forcibly upon
it. This grade of attention is too common to need
description. It may be seen in nearly all school-
rooms, and in most classes at the beginning of the
lesson. The pupils sit at ease waiting to be .
aroused.

8. From this lowest grade the intellect lifts itself
by successive steps to higher activity and power

under some impulse of duty, of sympathy, of emu-
" lation, or of hope of reward, or other motives
addressed to it it by the skillful teacher. But the
highest grade of attention is that in which the sub-
ject interests, the feeling is enlisted, and the whole
nature attends. Eye, ear, intellect, and heart con-
center their powers in a combined effort, and the
soul sends to the task all its faculties roused to
their utmost activity. Such is the attitude of the
true learner, and such is the attention demanded
by this law of the learner in its perfect fulfillment.
Every experienced teacher knows how easy is the
teaching, and how rapid the learning, when the law
is thus fulfilled.

The Philosophy of the Law.

9. However much teachers may neglect it in
practice, they readily admit in theory that without
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attention the pupil can learn nothing. One may
as well talk to the deaf or the dead”as to teach a
child who is wholly inattentive. All this seems
too obvious to need discussion ; but a brief survey
of the psychological facts which underlie this law
will bring out into clearer and more impressive
light its vital force and its irrevocable authority.

10. Knowledge can not be passed, like some
material substance, from one person to another.
Thoughts are not things which may be held and
handled. They are the unseen and silent acts of
the invisible mind. Ideas, the products of thought,
-can only be communicated by inducing in the
receiving mind action correspondent to that by
which these ideas were first conceived. In other
words, ideas can only be transmitted by being re-
thought. It is obvious, therefore, that something
more is required than a passive presentation of the
pupil’s mind to the teacher’s mind as face turns to
face. The pupil must think. His mind must
work, not in a vague way, without object or direc-
tion, but under the control of the will, and with a
fixed aim and purpose ; in other words, with atten-
tion, Itis not enough to look and listen. The
learner’s mind must work through the senses.
There must be mind in the eye, in the ear, in the
hand. If the mental power is only half aroused
and feeble in its action, the conceptions gained
will be faint and fragmentary, and the knowledge
acquired will be as inaccurate and useless as it will
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be fleeting. Teacher and text-book may be full of
knowledge, but the learner will get from them only
so much as his power of attention, vigorously
exercised, enables him to shape in his own mind.
Knowledge is inseparable from the act of knowing.
If the power of knowing is small, the actual knowl-
edge acquired will also be small.

11. The notion that the mind can be made
merely recipient —a bag to be filled with other
people’s ideas, a piece of paper on which another
may write, a cake of wax under the seal —is
ncither safe nor philosophical. The very nature
of mind, as far as we can understand it, is that of
a sclf-acting power or force—a force with a will
within it, and full of attractions and repulsions for
the objects around it. It is among these felt
attractions or repulsions that the self-moving mind
finds its motives. Without motive there is no
will ; without will no attention ; without attention
no perception or intelligence. The striking elock
may sound as loud as ever in the portal of the ear,
and the passing object may paint its image as clear
as light in the open eye, but the absorbed and
inattentive mind hears no voice and sees no vision.
What reader has not sometime read a whole page
with the eyes, and when he reached the bottom
found himself unable to recall a single word or
idea it contained? The sense had done its work,
but the mind had been busy with other thoughts.

12. The vigor of mental action, like that of
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muscular action, is proportioned to the feeling
which inspires it. The powers of the intellect do
not come forth in their full strength at the mere
command of a teacher, nor on the call of some
cold sense of duty. Nor can the mind exert its
full force upon themes which but lightly touch the
feelings. It is only when we “work with a will,”
that is, with a keen and stirring interest in our
work, that we bring our faculties of body or mind
out in their fullest energy. Great occasions make
men great. Unsuspected reserve powers come
forth as soon as the demand is large enough. In
the heat of a great battle, common men become
heroic, and weak men strong. So, with deepen-
ing interest, attention deepens, and the mind’s
reserve powers come into work.

Sources of Interest.

13. The sources of interest, which are the
approaches to the attention, are as numerous as
the faculties and desires of man and the different
aspects of the subjects to be studied. Each organ
of sense is the gate-way to the pupil’s mind,
though these gate-ways differ much in the ease of
approach and in the volume and variety of ideas
admitted. The hand explores a field limited each
moment by the reach of the arm, and takes in
only the tactual qualities of matter ; but the eye
admits the visible universe to its portals with the
swiftness of light, and takes note of all of its phe-
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nomena of form, size, color, and motion. To com-
mand all these gate-ways of the senses is ordi-
narily to control the mind. Infants in the cradle
may be lured to attention by a bit of bright rib-
bon, and they will cease feeding or crying to gaze
upon some strange object swung before their eyes.
The orator’s gesturing hand, his smiling or passion-
laden look, and his many-toned voice, —all mere
addresses to the senses, — often do more to wake the
minds and hold the attention of his auditors than
all the meanings of his speech. The mind can not
refuse to heed that which appeals with power to
the senses. Whatever is novel and curious, beau-
tiful, grand, or sublime in mass or motion ; what-
ever is brilliant, strange, or charming in color or
combination, —the eye fastens and feeds upon
these, and the mind comes at its bidding to enjoy
and protract the feast.

14. The teacher has not the orator’s opportunity
for free and grand gesticulation, nor for his com-
manding use of the voice; but within narrower
limits and in finer, because more easy and familiar,
play, he has within his power all that face, voice, or
hand can do to arrest atention; and has, besides,
all that nature and art can afford to address the
senses and awaken the intelligence. A sudden
pause, with lifted hand, as if listening, will silence
all noise in the class and put the pupils to listen-
ing also. The sudden showing of a picture, or of
some object illustrating the lesson, will attract the
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most careless and awaken the most apathetic. It
is the shock of change, as well as the novelty of a
new sensation, which helps to produce the effect.
The sudden raising or dropping of the voice
arouses fresh attention, as also does a quick and
unusual movement of the hands, hcad, or body. A
person who has fallen aslecp amid noise wakes
when the noise suddenly ceases. The shock of
silence awakens the senscs put to sleep by monot-
onous sounds. So, on the contrary, the shock of
sudden noise awakens those who are sleeping amid
silence.
Effect of a New Idea.

15. The influence of shock extends also to the
mind. A sudden appeal made to any mental
faculty awakens us like the sudden shaking of a
sleeper by the shoulder. It drives away all dreami-
ness and apathy. When we see a careless and
listless pupil suddenly become alert and attentive,
we say to ourselves : “He has been struck with a
new idea.” He rouses like one who has felt a
blow. The shock of a new thought has sometimes
had the power to change the entire course of a
life, as in the story of the Prodigal Son, and as in
less degree all lives change with the changes of
thinking.

Questions that Startle.

16. The awakening and stirring power of a
skillful question lies largely in this principle of
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the shock. It startles the intelligence as with an
impinging blow. The ordinary questions read
from the book, where the pupils have already seen
and answered them, may have their uses, but they
lack all power to startle and stir the mind. They
simply call for the repetition of thoughts already
studied and known. To produce its highest effect,
the question must have the element of the unex-
pected in it. It must surprise the mind with
some fresh and novel view of the subject, and
must call sharply for new thought. The common
style of Sunday-school questions asked with the
book open before the pupil, such as: “ What did
Nicodemus say to Jesus? What did Jesus
answer?” has little power to stir or teach. The
mind feels no shake of the shoulder —no stimu-
lating call to wakeful effort. They are sham ques-
tions — questions in form only, asking for what is
well known and in plain sight. The true question
implies the uncertain. It asks for the unseen and
unknown. Like bugle blasts, such questions sum-
mon all the faculties into the field of action.

The Mental Appetites.

17. Passing within to the field of the mind’s
own powers, other sources of interest and springs
of attention appear. There lurks the imagina-
tion ready to take wing with delight at any pic-
turesque, beautiful, or sublime aspect which the
lesson may present. There sits the intelligence
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quick to stir, with its intense curiosity to see and
know the hidden and unknown ; and there stands
the reason, restless till it shall array its facts, con-
struct its theories, collect proofs, and demonstrate
its solutions of the problems and questions which
the lesson involves. These are the mental appe-
tites, and each has its objects of search, its joy in
action, and its pride of achievement.

18. Another source of genuine interest may be
found in the connection of the lesson with some-
thing in the past life and studies of the learner;
and a still richer one in its relations to his future
duties and employments. We may add to these
the sympathetic interest inspired by the teacher’s
manifested delight in the theme, and by the gener-
ous emulation of fellow-learners in the same field.
All these touch the pupil’s personality. They ap-
peal to his selfhood. They stir the hopes or fears,
which are quick to color every truth with some
bright promise of good to be gained or shade it
with some menace of evil to be escaped. The
mind will brave and undergo the most fatiguing
efforts, and persistently study the most tiresome
lessons, to secure some high advantage or to avoid
some threatened trouble. Self-love, the strongest
and most persistent of human feelings, sways the
scepter of a monarch over all faculties and feelings.
When it bids, they wake and work with sharpest
energies. Suchare the great sources of the mind’s
interest in its objects, and when the appeal can be
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made to several of them the effect is deep and in-
tense. The teacher who knows how to touch all
these keys whose vibrant chords thrill mind and
heart may command all the resources of his pupil's
soul. But he should note that any one element of
interest felt in its greatest fulness may be stronger
than several only partly awakened.

Interest varies with Age.

19. The sources of interest vary with the ages
of learners and with the advancing stages of growth
and intelligence. This fact is important. The
child of six feels little interest and gives no gen-
uine attention to many of the themes which en-
gross the mind of the youth of sixteen. In general,
the lower motives are felt first ; the nobler and finer
come only with years and culture. The animal
appetites awaken long before the spiritual. Chil-
dren and adults are often indeed interested in the
same scenes and objects, but it does not follow
that they are interested in the same ideas. The
child finds in the object some striking fact of sense
or some personal gratification; the adult mind
attends to the profounder relations, the causes or
consequences of the fact. As attention follows in-
terest, it is folly to attempt to gain attention to a
lesson in which the pupil can not be led to feel any
genuine interest. The assertion that children
ought to be compelled to pay attention because it
is their duty denies the fundamental condition of
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attention. If the duty is felt by the child, it is an
element of interest; but if it is felt simply in the
teacher’s mind it only repels. In the little: child,
affection and sympathy take, in part, the place of
conscience, and through these he may be made to
feel the claims of obligations which he can not fully
understand. The mother’s horror of wrong-doing
and her delight in well-doing are felt through sym-
pathy in the heart of her boy ; and so, too, the little
pupil may be led to feel an interest in studics
which the teacher loves and praises, before his
intelligence has come to fully appreciate their
importance.

20. The power of attention increases with the
mental development, and is proportioned nearly to
the years of the child. It is one of the most valu-
able products of education. Idiots and infants are
almost destitute of it; even short lessons wearying
and exhausting the attention of young children.
«Little and often” is the rule for teaching very
young pupils. The power of steady and prolonged
attention belongs only to strong minds, and to
those trained by long education. Said a man of
noted intellectual distinction : “ The difference be-
tween me and ordinary men lies in my ability to
maintain my attention —to keep on plodding.”

21. Attention is not a separate faculty of the
mind, but rather an active attitude of some or all
the faculties. Its power, therefore, must depend
upon the number and strength of the faculties in-
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volved. Attention will be steadiest when the ap-
peal is made to the strongest faculty. One person
can give steady attention to objects of sense, an-
other to objects of the imagination, and a third to
processes of reason. A lawyer reads and remem-
bers law cas€’s with great facility ; a physician is at
once interested in the reports of medical cases, and
aclergyman in a new treatise on theology. These
are fruits of education; but there are also native
diversities of tastes and powers which appear even
in childhood. Kriisi, the pupil of Pestalozzi, and
himself one of the noblest and most sagacious of
teachers, tells of two children. The one, six years
old, “sees God every where as an omnipresent man
before him. God gives the birds their food ; God
has a thousand hands; God sits upon all the trees
and flowers.” The other child, he says, “has an
entirely different view of God. To him he is a
being afar off, but who from afar sees, hears, and
controls every thing.” So differently do the minds
of children work. One student is successful in
mathematics, another in history, a third in lan-
guage. Toteach in the line of the strongest facul-
ties is to teach with the highest success. Nature
itself favors such teaching.

Hindrances to Attention.

22. The two chief hindrances to attention are
apathy and distraction. The former may arise from
constitutional inertness, from lack of taste for the
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subject under consideration, or from weariness or
other unfavorable bodily condition of the hour.
Distraction is the division of the attention between
several objects. It is the common fault of undis-
ciplined minds, and is the foe of all sound learning.
The quick senses of children are caught so easily
by a great variety of objects, and they find in each
so little to interest them, that their thoughts flit as
with the tireless wing of the butterfly. Memory
holds with loose grasp the lessons learned with
apathy or distraction, and the reason refuses such
poor materials for its work. If the apathy or dis-
traction come from fatigue or illness, the wise
teacher will not attempt to force the lesson. Bet-
ter to let it go for the time, and cheer and lift up
the pupil by a kindly sympathy, diverting and
arousing him by some unexpected talk or story, or
leaving him to rest in quiet.

Rules for Teachers.

Out of this Law of the Learner, thus expounded,
ecmerge somie of the most important rules for
teaching : —

1. Never begin a class exercise till the atten-
tion of the class is secured. Study for a moment
in silence, the face of each pupil to see if all are
mentally, as well as bodily, present. -

2. Pause whenever the attention is interrupted
or lost, and wait till it is completely regained.

3. Never exhaust wholly the pupil's power of
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attention. Stop when signs of weariness appear,
and either dismiss the class or change the subject
to kindle fresh attention.

4. Fit the length of the exercise to the ages
of the class: the younger the pupils the briefer
the lesson.

5. Arouse, and when needful rest, the atten-
tion by a pleasing variety, but avoid distraction.
Keep the real lesson in view.

6. Kindle and maintain the highest possible
interest in the subject itself. Interest and atten-
tion react upon each other. :

7. Present those aspects of the lesson, and use
such illustrations, as fit the ages, characters, and
attainments of the class.

8. Watch to learn the tastes and strongest fac-
ulties of each pupil, and as far as possible ad-
dress the questions to those tastes and faculties.
To do this is to hold the very heart-strings of the
pupil.

9. Find out the favorite stories, songs, and
subjects of each scholar. In these will be found
the keys to their mental powers and habits and
the ready means to arouse their interest and
attention.

10. Watch keenly against all sources of dis-
traction, such as unusual noises and sights, inside
the class and out; all contacts and motions dis-
comforting or diverting.

11. Prepare beforehand some questions which
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will awaken thought, but not beyond the powers
and knowledge of the pupils.

12. Address the instruction to as many of the
senses and faculties as possible, but beware of
drawing the attention from the subject to some
mere illustration.

13. Let the teacher maintain in himself and
exhibit the closest attention and the most genu-
ine interest in the lesson. True enthusiasm is
contagious.

14. Study the best use of the eye and hand.
These are the natural instruments of mental com-
mand. No pupil can help feeling the earnest gaze
fixed upon his face; and none will fail to watch
and interpret the lifted hand, the working fingers,
the clenched fist, or any of the eloquent move-
ments of these five-fingered monitors.

Violations and Mistakes.

The violations of the Law of the Learner are
many, and they constitute the most fatal class of
errors committed by ordinary teachers.

(1) Lessons are commenced before the atten-
tion of the class is gained, and continued after it
has ceased to be given. As well begin before the
pupils have entered the room, or continue after
they have left. You can not pour waterinto a jug
while the stopper is in place, nor get sight from
~ the eye when the lids are closed.

(2) Pupils are urged to listen and learn ifter
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their limited power of attention is exhausted and
when weariness has sealed their minds against
any further impression. I remember seeing a
teacher of good reputation try to teach a large
class the use of the possessive case. She began
with all eyes fixed upon her ; but, as she went on,
one after another lost interest and ceased to at-
tend, till, at the close of her explanation, only one
pupil was carefully following, and to this one she
addressed her closing question.

(3) Little or no effort is made to discover the
tastes of the pupil or to create a real interest in
the subject studied. The teacher, feeling no fresh
interest in his work, seeks to compel the attention
he is unable to attract, and awakens disgust by
his dulness and dryness where he ought to inspire
delight by his intelligence and active sympathy.

(4) Not a few teachers nearly kill the power of
attention in their pupils by neglecting to call it
out and give it vigorous exercise. They drone on
through dull hours and dreary routine, reading
commonplace questions from the books, without a
single fresh inquiry or startling and interesting
statement ; and without any keen and stirring de-
mand for all the powers of the pupils to rush to
action. The children in such schools seek some
attitude of lazy ease as soon as they enter the
room.

What wonder that through these and other vio-
lations of this law of teaching our schools are often
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made unattractive, and their success is so limited
and poor! If obedience to these rules is so
important in the common schools, where the
attendance of the children is compelled by parents,
and where the professional instructor teaches with
full authority of law, how much more is it neces-
sary in the Sunday-school, where attendance and
teaching are voluntary, and where attraction must
do the work of authority! Fortunately the Sun-
day-school holds, in the interest of its associations,
in the surpassing sacredness and divine grandeur
of its themes, in the variety and splendor of its
truths and facts, and, above all, in the tender and
. immortal relationship which these truths establish
between the Christian teacher and his pupils,
advantages which may amply compensate for the
lack of the authority and of the professional expe-
rience of the common school. But let the Sun-
day-school teacher who would win the richest and
best results of teaching give to this Law of the
Learner his profoundest thought and his most
patient following. Let him master the art of
gaining and keeping attention, and of exciting
genuine and stirring interest, and he will wonder
and rejoice at the fruitfulness of his work.



Cuarrer 1IV.

THE LAW OF THE LANGUAGE.

1. We have now, confronting each other, the
Teacher with his law of knowledge, and the
Learner with his condition of interested atten-
tion. We are next to study the medium of com-
munication between them and learn the Law of
the Language.

2. Two minds, housed in material bodies which
are at once limiting prisons and living machinery,
are to be brought into intellectual intercourse —
the fine commerce of thought and feeling. What-
ever souls may do in other worlds, in this they
have no known spirit connections. Here the or-
gans of sense are parts of material bodies, and can
be touched and impressed only by matter and ma-
terial phenomena. The two minds must find in
these physical phenomena the means of intercourse.
Out of these they must construct the symbols and
signs by which they can signal to each other the
mental facts which they wish to communicate. A
system of such symbols or signs is language. It
may consist of the picture-writing of the savage
races, the alphabets of civilized peoples, the fin-
ger alphabet or signs of the deaf-mutes, the oral
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speech of the hearing, or of the objects of sense,
pictures, and gestures ; but, whatever its form, or
to whatever sense it is addressed, it is language —
a medium of communication between minds, a
necessary instrument of teaching, and having,
like all other factors in the teaching art, its own
natural law.

3. This law, like those already discussed, is as
simple as an every-day fact. It may be stated as
follows : —

The language used in teaching must be common
to teacher and learner.

In other words, it must be a true language to
each, —to him that hears as well as to him that
speaks, — with the same meaning to both, clear in
sense and clearly understood.

The Philosophy of the Law.

4. This Law of Language reaches down into
the deepest facts of mind, and runs out to the
widest connections of thought with life and with
the world we live in. The very power of thought
rests largely upon this fabric of speech.

5. Language in its simplest definition is a sys-
tem of artificial signs. Its separate words. have
no likeness to the things they signify, and no
meanings except those we give them. A word is
the sign of an idea to him alone who has the idea,
and who has learned the word as its sign or
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symbol. Without the idea in the mind, the
word comes to the ear only as an unmeaning
sound, a sign of nothing at all. No one has
more language than he has learned, and the
acquisition of a large vocabulary is the work of a
lifetime. A teacher may know ten thousand
words ; the child will scarcely know as many hun-
dreds, but these few hundreds of words represent
the child’s ideas, and within this narrow circuit of
signs and thoughts the teacher must come if
he would be understood. Outside of these the
teacher’s lahguage is as unmeaning to the child as
if it were mere drum-taps. His language may
sometimes be partially and vaguely understood by
reason of the known words scattered through it
but may as frequently mislead as lead aright.

6. Most words have more than one meaning.
In the common expressions — “ Mind and matter, "
“What is the matter ?” “ What matters it?” «“It
isa serious matter ;" “ The subject matter,” —the
same word is made not only to carry double, but
quadruple. This variety of meanings given to our
words may enrich them for the orator and poet,
but it is a serious defect in language for the young
learner. Having mastered a word as the sign of
a familiar idea, he is suddenly confronted by it
with a new and unknown meaning. He has
learned, perhaps, to fasten a horse to a post, when
he hears the strange text, “ My days are swifter
than a post,” or reads the warning, ““Post no bills
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here,” and hears of a ‘“military post.” The
teacher knowing all the meanings of his words,
and guided by the context in selecting the one re-
quired by the thought, reads on or talks on, think-
ing that his language is rich in ideas and bright
with intelligence ; but his pupils, knowing only a
single meaning perhaps for each word, are stopped
by great gaps in the sense, bridged only by un-
meaning sounds which puzzle and confuse them.
It would often amuse us if we could know what
ideas our words call up in little children. The boy
who wanted to see “the wicked flea whom no man
pursueth,” and the other who said: “Don't view
me with a cricker's eye,” have many classmates in
the schools.

The Vehicle of Thought.

7. Language has been called the wekicle of
thought ; but it does not carry thoughts as carts
carry goods, to fill an empty store-house. It rather
conveys them as the wires convey telegrams, as
signals to the receiving operator, who must re-
translate the message from the ticks he hears. Not
what the speaker expresses from his own mind, but
. what the hearer understands and reproduces in /%s
mind, measures the exact communicating power of
the language used. Words that are poor and weak
to the young and.ignorant are eloquent with a
hundred rich and impressive meanings to the edu-
cated and intelligent. Thus the simple word a7z
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to the conimon mind means craft,— a mechanic’s
trade or a hypocrite’s pretence; to a Reynolds or a
Ruskin it is also the expression of all that is grand
and beautiful in human achievement and of all
that is benign and elevating in civilization, It
speaks of paintings, sculptures, and cathedrals, and
of all that is beautiful in nature, in landscape, sky,
and sea— all that is noble or picturesque in history
and life —all that is hidden in the moral and
eesthetic nature of man. Men’s words are ships
freighted with the riches of every shore of knowl-
edge which their owner has visited ; a child’s words
are but toy boats on which are loosely loaded the
simple notions he has picked up in his play-
grounds.

8. So, too, words come often to be loved or
hated for the ideas they suggest. Thus the word
religion; to the Christian thinker, is sacred and
sublime with the divinest meanings. It pa